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Courthouse Green’s  
ENGLISH CURRICULUM 

 
PRINCIPLES OF ENGLISH 

Literacy arouses hopes, not only in society as a whole but also in the individual who is 
striving for fulfilment, happiness and personal benefit by learning how to read and write’. 

 

UNESCO Institute for Education, Hamburg, Germany 
 

 
 

KEY SKILLS 
These sessions will be interactive, well-paced, tightly focused with a clear learning purpose that children 
understand how learning the new skill will develop them as writers. There will be many opportunities within 
the session for the children to practise the new skills that they acquire through a range of genres.  
 
Children should be taught to; 

 Choose form and content to suit a particular purpose 

 Broaden the range of vocabulary they use 

 Understand grammatical features and know how to apply them 

 Use texts to identify, define, classify, substitute, collect and categorise aspects of sentence structure 

 
 
THEMATIC WRITING 
Children should be given the opportunity to apply the writing skills across a range of genres that they have 
learnt so that their writing has the desired effect on the reader. The theme sessions will provide the children 
with a context and purpose for their writing.  
 
 

 
 

 
 

 
 

 



 
 

Spoken Language Routeway 

Year group: Expectations: 
 

Reception: Children in the Foundation Stage are taught phonic skil ls through the Literacy – 
Reading/Writing strand of The EYFS curriculum: 
 

30 – 50 months:  

 

Age related expectations: 

 Handles books carefully. 

 Knows information can be relayed in the form of print. 

 Holds books the correct way up and turns pages. 

 Knows that print carries meaning and, in English, is read from left to right and 

top to bottom. 
 Recognises familiar words and signs such as own name and advertising logos. 

 

40 – 60+ 
months: 

Age related expectations: 
 Hears and says the initial sound in words. 

 Can segment the sounds in simple words and blend them together and knows 

which letters represent some of them. 
 Links sounds to letters, naming and sounding the letters of the alphabet. 

 Begins to read words and simple sentences. 

 

Reception: As part of Read Write Inc. Speeds Sounds work, children should be taught to: 

 Say the sound, read the sound, write the sound for Speed Sounds Set 1: 
Sounds are taught in groups: 

- m, a, s, d, t 
- i , n, p, g, o 
- c, k, u, b 

- f, e, l , h, sh, r 
- j, v, y, w 
- th, z, ch, qu, x, ng, nk 

 Once children know a group of sounds they: 

- make the words with magnetic letters for reading and spelling 

- read the corresponding Green Word cards in Fred Talk (sound blending)  
- spell the words using Fred Fingers (finger spelling) 

 Children’s phonic knowledge is assessed regularly and children will  be grouped 

according to reading ability across Reception.  
 Once children can read and blend all  the Set 1 Sounds into words, they then 

read the Ditty books and then move on to the storybooks and corresponding 

Get Writing! Activities. They also start learning Set 2 and 3 sounds.  
Approx. 75% of children will achieve green / purple or better by the end of Reception 
 

Year 1: Year 1 children are taught : 

 Children are taught: 

 Recite some rhymes and poems off by heart 

 Retell traditional stories and tales  

 Recognise and join in with familiar words and phrases  

 Discuss what they have read taking turns and listening to what others say 

 

Year 2:   Some children will still be taught: 

During Key Skills sessions, Guided Reading and through hearing children read 
independently,  children who no longer require RWI should be taught to: 

  Listen and respond to the speaker with relevant comments and questions  

 Make helpful contributions when speaking in turns, pairs and small groups  

 Adapt speech, gesture and movement to simple roles an scenarios (e.g. reading 

simple playscripts and showing how a character is feeling through changes to 
speech and body language) 

 Speak confidently and clearly in front of others using a range of vocabulary 

(formal/non-formal) depending context. 
 Build up an increasing repertoire of poems and recite some by heart. 



 
 

 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Year 3 & 4:  Some lower ability children will still be taught: 

Y3: 
 Listen attentively and participate actively in whole-class and small group 

discussions, making helpful contributions 
 Demonstrate the ability to actively l isten and take turns when working with 

others in pairs and small groups (e.g. when discussing text). 
 Speak audibly, fluently and with expression at an appropriate pace in a range 

of contexts (including performance poetry and reading their own work aloud). 

 Adapt spoken language when performing play scripts to demonstrate their 

understanding of their character. 
Y4: 

 Recognise the need for adapting their spoken language 

 Experiment with varying their use of spoken language according to different 

contexts, purposes and audiences in drama and role-paly and different media 
(pod-casts, iMovie) 

 Learn from good models of spoken language to develop their own skil ls for 

performance 
 Read, re-read and rehearse poems and plays for presentation and 

performance 
 Take on different group roles when working collaboratively and reflect on the 

ground rules for sustaining talk and interactions 

Year 5 & 6:  Some lower ability children will need to be taught: 

Y5: 
 Vary their use of language to match different contexts, purposes and different 

audiences  

 Use spoken language to persuade and influence an audience  

 Learn to perform scripted paly scripts and poetry using  appropriate 

intonation, volume and movement 
 Respond thoughtfully to a presentation by identifying areas of strength and 

points for improvement 
Y6: 

 Prepare poems and performance of their own composition for recital and plays 

for performance, showing understanding through intonation, tone and 

volume so the meaning is clear to an audience. 
 Demonstrate understanding of a topic through formal presentation, 

maintaining a focus on the topic and monitoring the interest of the listener. 
 Participate in debates by presenting their own viewpoint clearly, evaluating 

their own and others’ ideas and challenging views courteously. Adapt spoken 

language skilfully according to audience and purpose and develop the ability to 
give and receive constructive feedback. 



 
 

 
Spelling Routeway 

 
 At Courthouse Green, we teach spelling and phonics skills through our daily Key Skills lessons. Each week, children 

will be taught three 10 minute spelling sessions at the start of a Key Skills lesson.  Children on the RWI programme 

will be taught phonic skills and spelling strategies during their RWI sessions instead of Key Skills.  

 KS1 children who have finished the RWI programme will revise Set 2/3 sounds and staff will use this Routeway to 

support their spelling teaching. It is expected that by the end of Year 2, these sounds should be secure in both 

reading and spelling and the sounds and spelling rules children have learnt should be applied to their independent 

writing.  

 KS2 staff will use the Get Spelling! programme to teach spelling.  Year 6 will revise spelling strategies from Get 

Spelling! Book 1, 2 & 3 and use the Support for Spelling materials to revise/re-teach sounds & spelling rules that need 

further consolidation.  

 This Routeway outlines the RWI Spelling programme and the National expectations for Spelling as specified in the 

new English National Curriculum. A spelling appendix is attached to the back of this document:  

Year group: Expectations: 
 

Foundation Stage: Children in the Foundation Stage are taught spelling skills through RWI:  
 
Children learn to spell words at the same time as they learn the sounds: 

 Say the sound, read the sound, write the sound for Speed Sounds Set 1:  

Sounds are taught in groups: 
- m, a, s, d, t 
- i , n, p, g, o 

- c, k, u, b 
- f, e, l , h, sh, r 
- j, v, y, w 
- th, z, ch, qu, x, ng, nk 

 Once children know a group of sounds they: 

- make the words with magnetic letters for reading and spelling 
- read the corresponding Green Word cards in Fred Talk (sound blending)  
- spell the words using Fred Fingers (finger spelling) 

 

 

Year 1:  Most children will still be taught spelling & phonics strategies through the 

RWI Phonics programme and are ability grouped across Year 1.  
 
The RWI spelling activities are: 

Activity 1: Play ‘Fred Rhythms’ to learn to spell the words  
Purpose: For children to identify any potential problem grapheme in the word 
 
Activity 2: Play ‘Fred Fingers’ to memorise the spelling 

Purpose: For children to practise saying the sounds and spelling  
 
Activity 3: Carry out a spelling check 
Purpose: For children to practise spelling words with a tricky grapheme 

 
Activity 4: Take a spelling test 
Purpose: For children to check they can spell the words  

 
Activity 5: Hold a sentence 
Purpose: To develop the ability to ‘hold’ a total sentence before writing 
For children to practise encoding and secretarial skills. 

 
 Children are taught: 

Set 2 sounds: ay, ee, igh, ow, oo, oo, ar, or, air, ir, ou, oy 
 And are taught to: 



 
 

        - Say the sound 
        - Read the sound 
        - Write the sound 
        - Read the Green Word cards  in Fred Talk (sound blending) 

        - Spell the words using Fred Fingers (finger spelling)  
 Once children can read and blend all  these Set 2 sounds into words e.g. play, 

green, night, they then read the Pink, Orange and Yellow Storybooks and 
corresponding Get Writing! Activities.  

 Once Set 2 sounds have been learnt and revised regularly, Set 3 sounds are 

taught: 
Set 3 sounds: ea, oi, a_e, i_e, o_e, u_e, aw, are, ur, er, ow, ai, oa, ew, ire, ear, ure  
 And are taught to: 

- Read alternative spellings of the same sound e.g. ay, a_e, ai  
- Read and spell words with alternative spellings of the same sound e.g. day, make, 

train 
 Once children can read and blend these sounds into words e.g. make, nice, 

flute, they can then read the Blue and Grey storybooks and compl ete the 
corresponding Get Writing! Books.  

 Children who have completed the Read Write Inc. programme are taught 

spelling rules and strategies through the Key Skil ls programme.   
 

During Key Skills sessions, Y1 children who no longer require RWI will be taught to 

spell: 
a. Words containing each of the 40+ phonemes already taught 
b. Common exception words, e.g. the, said, one, two, and high frequency words  

c. The days of the week  
 Name the letters of the alphabet: 

a. naming the letters of the alphabet in order 
b. using letter names to distinguish between alternative spellings of the same sound 
 

 Add prefixes and suffixes: 

a. Using the spelling rule for adding ‘s’ or ‘es’ as the plural marker for nouns  
and the third person singular marker for verbs  

b. Using the prefix un 
c. Using -ing, -ed, -er and -est where no change is needed in the spelling of root words 
(e.g. helping, helped, helper, eating, quicker, quickest) 
 

 Apply simple spelling rules and guidelines, as l isted in Appendix 1  
 

 Write from memory simple sentences dictated by the teacher that include 

words taught so far. 
 

Year 2:   Some children will still be taught spelling & phonics strategies through the 

RWI Phonics programme (see Year 1).  
 

During Key Skills sessions, children who no longer require RWI will be taught to spell 
by: 
a. Recognise all regular phonemes  and segment words into phonemes and 

representing these by graphemes, spelling many correctly 
b. Learning new ways of spelling phonemes for which one or more spellings are already 
known, and learn some words with each spelling, including a few common homophones 
(e.g. two, to, too) 

c. Learning to spell common exception words e.g. said, was, who 
d. Learning to spell more words with contracted forms, e.g. can’t, don’t, didn’t 
e. Distinguishing between homophones and near-homophones e.g. hear, here, where 

and wear 
f. Make phonetically plausible attempts at unfamiliar words. 
 

 Add suffixes to spell longer words, e.g. –ment, –ness, –ful and –less  

 Apply spelling rules and guidelines, as l isted in Appendix 1  

 Write from memory simple sentences dictated by the teacher that include 

words and punctuation taught so far. 



 
 

Year 3  A few children will still be taught spelling & phonics strategies through the 

RWI Phonics programme (see Year 1).  
 

During Key Skills sessions, children will be taught to: 
 

Pupils should be taught to: 
 Add common prefixes and suffixes understand their meaning (Appendix 1) 

 Spell further homophones 

 Place the possessive apostrophe accurately in words with regular and irregular 

plurals of girls’, boys’ and children’s  
  Spell words that are often misspelt (Appendix 1)  

 Write from memory simple sentences, dictated by the teacher, that include 

words and punctuation taught so far. 
 Understand word families based on common words e.g. solve, solution, 

dissolve 

Pupils will also be taught the following sounds using the Get Spelling! Book 1 
materials: 
ay: ‘ay’, ‘a_e’, ‘ai’, ‘eigh’, ‘a’ 

ee: ‘ee’, ‘ea’’e’, ‘y’ 
igh: ‘igh’, ‘i_e’, ‘y’, ‘ie’, ‘y’ 
ow: ‘ow’, ‘o_e’, ‘oa’ ‘o’ 
oo: ‘oo’, ‘u_e’, ‘ew’, ‘ue’, ‘oe’ 

ou: ‘ou’, ‘ow’ 
ar: ‘ar’, ‘a’ 
ir: ‘ir’, ‘ur’, ‘er’ 

air: ‘air’, ‘are’, ‘ear’ 
or: ‘or’, ‘ore’, ‘oor’, ‘aw’ 
oy: ‘oy’, ‘oi’ 
ear: ‘ear’, ‘eer’  

ire: ‘ire’ 
 

Year 4  A few children will still be taught spelling & phonics strategies through the 

RWI Phonics programme (see Year 1).  
 

During Key Skills sessions, children will be taught to: 

 
Pupils should be taught to: 

 Use further prefixes and suffixes and understand how to add them including 

super understand their meaning. (Appendix 1) 
 Spell further homophones and near homophones accurately. 

 Use the possessive apostrophe accurately in words with regular and irregular 

plurals e.g. girls’ boys’, children’s  

  Spell words that are often misspelt (Appendix 1)  

 Write from memory simple sentences, dictated by the teacher, that include 

words and punctuation taught so far. 
 Be increasingly independent in their use of how to check spelling in a  

dictionary.  
 Understand word families based on common words. 

 

Pupils will also be taught the following sounds using the Get Spelling! Book 2 
materials: 
Soft ‘c’ 
Soft ‘g’ 

Unusual plurals  
Short vowel doubling 
‘-le’ 
‘-al’, -il’, ‘-el’ 

‘-en’, ‘-on’, ‘-an’, ‘-in’ 
‘-tion’, ‘-sion’ 
‘-ent’, ‘-ant’ 



 
 

 

 

 

 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

‘-ence’, ‘-ance’ 
‘-ous’, ‘-cious’, ‘-tious’ 
schwa: -‘ure’, ‘-or’, ‘-our’ 
‘-ible’, ‘-ibly’, ‘-able’, ‘-ful’, ‘-fully’ 

 

Year 5: During Key Skills sessions, children will be taught to: 
 

 Use further prefixes and suffixes and understand the guidelines for adding 

them 

 Spell some words with ‘silent’ letters, e.g. knight, psalm, solemn 

 Continue to distinguish between homophones and other words which are 
often confused 

 Use knowledge of morphology and etymology in spelling and understand that 

the spelling of some words needs to be learnt specifically, as l isted in Appendix 
1 

 Develop their ability to spell unknown words using previous knowledge 

 Use dictionaries to check spelling and meaning of words  

 Use the first three or four letters of a word to look up words in a dictionary to 

check spelling, meaning or both of these 

 Use a thesaurus 
 

Pupils will also be taught the following sounds using the Get Spelling! Book 3 
materials: 
‘ac-‘, ‘ad-‘ 

double letters 
‘com’ 
‘con’ 
‘de-‘, di-‘, ‘des-‘, dis-‘ 

‘ed-‘, ‘ex-‘ 
‘il-‘, ‘im-‘, ‘in-‘ 
‘pre-‘, ‘pro-‘ 

‘re-‘ 
‘ch’ = k and sh 
‘ph’ = f 
‘que’ = k, ‘gue’ = g 

 

Year 6 During Key Skills sessions, children will be taught to: 
 

 Use further prefixes and suffixes and understand the guidelines for adding 

them 
 Spell some words with ‘silent’ letters, e.g. knight, psalm, solemn 

 Continue to distinguish between homophones and other words which are 

often confused 

 Use knowledge of morphology and etymology in spelling and understand that 

the spelling of some words needs to be learnt specifically, as l isted in Appendix 
1 

 Spell with increasing accuracy unfamiliar word using spelling rules and 

exceptions 
 Use dictionaries to check spelling and meaning of words  

 Use the first three or four letters of a word to look up words in a dictionary to 

check spelling, meaning or both of these 

 Use a thesaurus 

 
 Year 6 will revise spelling strategies from Get Spelling! Book 1, 2 & 3 and use 

the Support for Spelling materials to revise/re-teach sounds & spelling rules 
that need further consolidation. 

 



 
 

Word Reading Routeway 
 

At Courthouse Green, we use the Read Write Inc. Programme to teach our children to read. This approach ensures 

consistency in our approach to the teaching of reading and following regular half termly assessments, children are ability 

grouped either within year groups (in Reception or Year 1) or in mixed age groups (in Year 2 -4).  Children in Reception to Y4 

follow the Read Write Inc. programme if they are working at National Curriculum level 2b or below in Reading.  

Children in Y5 & 6 who are still working below this level will continue to be taught spelling and phonic skills using Read Write 

Inc. Fresh Start, as part of our Key Skills programme.  

 

Once children have completed the Read Write Inc. phonics programme, reading and phonic strategies will be taught as part of 

our key skills programme, Guided Reading sessions and through hearing children read independently. Comprehension Skills 

(AF2-7) are taught through Guided Reading (See Comprehension Routeway).  

 Year group: Expectations: 
 

Reception: Children in the Foundation Stage are taught phonic skil ls through the Literacy – 
Reading/Writing strand of The EYFS curriculum: 
 

30 – 50 months:  
 

Age related expectations: 
 Handles books carefully. 

 Knows information can be relayed in the form of print. 

 Holds books the correct way up and turns pages. 

 Knows that print carries meaning and, in English, is read from left to right and 

top to bottom. 

 Recognises familiar words and signs such as own name and advertising logos. 

 

40 – 60+ 
months: 

Age related expectations: 
 Hears and says the initial sound in words. 

 Can segment the sounds in simple words and blend them together and knows 

which letters represent some of them. 
 Links sounds to letters, naming and sounding the letters of the alphabet. 

 Begins to read words and simple sentences. 

 

Reception: As part of Read Write Inc. Speeds Sounds work, children should be taught to: 
 Say the sound, read the sound, write the sound for Speed Sounds Set 1:  

Sounds are taught in groups: 
- m, a, s, d, t 

- i , n, p, g, o 
- c, k, u, b 
- f, e, l , h, sh, r 

- j, v, y, w 
- th, z, ch, qu, x, ng, nk 

 Once children know a group of sounds they: 

- make the words with magnetic letters for reading and spelling 
- read the corresponding Green Word cards in Fred Talk (sound blending)  

- spell the words using Fred Fingers (finger spelling) 
 Children’s phonic knowledge is assessed regularly and children will  be grouped 

according to reading ability across Reception.  
 Once children can read and blend all  the Set 1 Sounds into words, they then 

read the Ditty books and then move on to the storybooks and corresponding 
Get Writing! Activities. They also start learning Set 2 and 3 sounds.  

Approx. 75% of children will achieve green / purple or better by the end of Reception 
 

Year 1: Year 1 children are taught phonics/reading strategies through the Read Write Inc. 
Phonics programme and are ability grouped across Year 1.  

 Children are taught: 

Set 2 sounds: ay, ee, igh, ow, oo, oo, ar, or, air, ir, ou, oy 



 
 

 And are taught to: 

        - Say the sound 
        - Read the sound 
        - Write the sound 
        - Read the Green Word cards in Fred Talk (sound blending) 

        - Spell the words using Fred Fingers (finger spelling)  
 Once children can read and blend all  these Set 2 sounds into words e.g. play, 

green, night, they then read the Pink, Orange and Yellow Storybooks and 
corresponding Get Writing! Activities.  

 Once Set 2 sounds have been learnt and revised regularly, Set 3 sounds are 

taught: 
Set 3 sounds: ea, oi, a_e, i_e, o_e, u_e, aw, are, ur, er, ow, ai, oa, ew, ire, ear, ure 
 And are taught to: 

- Read alternative spellings of the same sound e.g. ay, a_e, ai  
- Read and spell words with alternative spellings of the same sound e.g. day, make, 

train 
 Once children can read and blend these sounds into words e.g. make, nice, 

flute, they can then read the Blue and Grey storybooks and complete the 
corresponding Get Writing! Books.  

 Children who have completed the Read Write Inc. programme are taught 

phonics/reading strategies through the Key Skil ls programme.   

 
Approx. 75% of children will be on Set 2, Most will be on Set 3 sounds and most on blue 
books 

 Apply phonic knowledge and skil ls to decode words (40+ phonemes) 

 Read common exception words 
 Read decodable books fluently  

 Read aloud fluently being aware of basic punctuation 

 

Year 2:   Some children will still be taught phonics & reading strategies through the 

RWI Phonics programme (see Year 1 expectations).  

 
During Key Skills sessions, Guided Reading and through hearing children read 
independently,  children who no longer require RWI should be taught to: 

  Read accurately by blending the sounds in words that contain the graphemes 

taught so far 

 Read accurately words of two or more syllables that contain the same GPCs as 

above (Grapheme/Phoneme correspondence) 
 Read words containing common suffixes e.g. adventure, invention, division 

 Read common exception words, noting unusual correspondence between 

spelling and sound and where these occur in the word 
 Read words quickly and accurately when they have been frequently 

encountered without over sounding and blending 
 Read aloud books closely matched to their improving word-reading knowledge, 

sounding out unfamiliar words  accurately, automatically and without undue 

hesitation 
 Re-read books to build up their fluency and confidence in word reading 

 Continue to apply phonic knowledge and skil ls to decode unfamiliar words  

 Read words that contain common suffixes  

Year 3 & 4:  Some lower ability children will still be taught phonics & reading strategies 

through the RWI Phonics programme (see Year 1 expectations).  
 

During Key Skills sessions, Guided Reading and through hearing children read 

independently,  pupils should be taught to: 
  Read accurately new words of two or more syllables that they encounter in the 

books they read.  
 Read further exception words, noting the usual correspondences between 

spelling and sound, and where these occur in the word.  
Y3: 

 Apply growing knowledge of root words, prefixes and suffixes to understand 



 
 

 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

the meaning of new words including auto, super and anti  
 Identify words that are exceptions to rules taught 

Y4: 
 Apply their growing knowledge of root words, prefixes and suffixes to 

understand the meaning of new words they meet 
 Identify words that are exceptions to rules taught 

Year 5 & 6:  Some lower ability children will need to be taught phonics & reading 

strategies through the RWI Fresh Start programme during the Key Skills 
session.  

During Key Skills sessions, Guided Reading and through hearing children read 
independently,  pupils should be taught to: 

 Apply their growing knowledge of root words, prefixes and suffixes, both to 

read aloud and to understand the meaning of new words they meet.  
Y5: 

 Read with an increasing confidence and fluency 

 Find out the meaning and pronunciation of new words using their growing 

knowledge of word structures  
Y6: 

 Draw on a wide range of reading strategies to read aloud with confidence and 

understand the meaning of new words across a range of texts. 



 
 

Handwriting Routeway 
 

Pens must only be used if children are writing fluently and legibly 
 

At Courthouse Green, we use the Nelson Handwriting Scheme to teach the children letter formation and handwriting skills. 

Handwriting is taught through two 15 minute sessions twice a week, as part of our Key Skills Programme.  

The aim of the handwriting scheme is to ensure children develop a legible, fluent and joined handwriting style, which they 

use consistently and with increasing speed both in handwriting sessions and in their independent work. It is an expectation 

that children take pride in their presentation at all times and apply the skills they have learnt to their independent work.  

 

 

 

 

 

 

 

 

 

 

Year group: Expectations: 
 

Foundation Stage: Children in the Foundation Stage are taught the physical skills needed to lead to good 
handwriting through the Physical Development strand of The EYFS curriculum: 

 

30 – 50 months:  
 

Age related expectations: 
• Holds pencil  between thumb and two fingers, no longer using whole-hand grasp. 
• Holds pencil  near point between first two fingers and thumb and uses it with 

good control. 
• Can copy some letters, e.g. letters from their name. 

40 – 60+ 
months: 

Age related expectations: 
• Shows a preference for a dominant hand. 
• Begins to use anticlockwise movement and retrace vertical l ines. 

• Begins to form recognisable letters. 
•  Uses a pencil  and holds i t effectively to form recognisable letters, most of 

which are correctly formed. 

Reception: As part of Read Write Inc. Speeds Sounds work, children should be taught to: 
 Begin to form letters correctly by: 

- Air-writing and chanting e.g. Air-write ‘a’ saying ‘round the apple, down the leaf.’  

- Sound-writing – sing and bounce bouncy sounds in a rhythm or say stretch 
stretchy sounds in a rhythm as children write letters in the air and on whiteboards  
- Speed writing – children say sounds as they write sounds they have learnt 

Year 1: Pupils should be taught to: 
 Sit correctly at a table, holding a pencil  comfortably and correctly 

 Begin to form lower-case letters in the correct direction, starting and finishing 

in the right place 

 Form capital letters 

 Form digits 0–9  

 Understand which letters belong to which handwriting ‘families’ (i .e. letters 

that are formed in similar ways) and to practise these. 
Year 2:  Pupils should be taught to: 

 Form lower-case letters of the correct size relative to one another 

 Start using some of the diagonal and horizontal strokes needed to join letters 

and understand which letters, when adjacent to one another, are best left 
unjoined.  

 Write capital letters and digits of the correct size, orientation and relationship 

to one another and to lower case letters  

 Use spacing between words that reflects the size of the letters.  

Year 3&4: Pupils should be taught to: 

 Use the diagonal and horizontal strokes that are needed to join letters and 

understand which letters, when adjacent to one another, are best left unjoined.  
 Increase the legibility and quality of their handwriting, e.g. by ensuring that 

the downstrokes of letters are parallel and equidistant; that lines of writing 
are spaced sufficiently so that the ascenders and descenders of letters do not 
touch.  

 Develop consistency and legibility in handwriting, using the correct diagonal 

and horizontal strokes to join letters. 

Year 5&6: Pupils should be taught to: 
 Write legibly, fluently, and consistently with increasing speed and personal 

style by: 
a. Choosing which shape of a letter to use when given choices and deciding, as part of 
their personal style, whether or not to join specific letters.  

b. Choosing the writing implement that is best suited for a task (e.g. quick notes, letters). 



 
 

 

 

Grammar, Vocabulary and Punctuation Routeway 

 

 

 

 

 

 

 

 

 

 

YEAR 1 Vocabulary, grammar and punctuation  
Word Regular plural noun suffixes –s or –es [for example, dog, dogs; wish, 

wishes], including the effects of these suffixes on the meaning of the noun  
Suffixes that can be added to verbs where no change is needed in the 
spelling of root words (e.g. helping, helped, helper)  
How the prefix un– changes the meaning of verbs and adjectives [negation, 
for example, unkind, or undoing: untie the boat] 

Sentence How words can combine to make sentences  
Joining words and joining clauses using and  

Text Sequencing sentences to form short narratives  
Punctuation Separation of words with spaces Introduction to capital letters, full stops, 

question marks and exclamation marks to demarcate sentences  
Capital letters for names and for the personal pronoun I 

Terminology for 
Pupils 

letter, capital letter  

word, singular, plural  

sentence  
punctuation, full stop, question mark, exclamation mark  

YEAR 2 Vocabulary, grammar and punctuation  
Word Formation of nouns using suffixes such as –ness, –er and by compounding 

[for example, whiteboard, superman]  
Formation of adjectives using suffixes such as –ful, –less  
(A fuller list of suffixes can be found on page 56 in the year 2 spelling 
section in English Appendix 1)  
Use of the suffixes –er, –est in adjectives and the use of –ly in Standard 
English to turn adjectives into adverbs  

Sentence Subordination (using when, if, that, because) and co-ordination (using or, 
and, but)  
Expanded noun phrases for description and specification [for example, the 
blue butterfly, plain flour, the man in the moon]  
How the grammatical patterns in a sentence indicate its function as a 
statement, question, exclamation or command  

Text Correct choice and consistent use of present tense and past tense 
throughout writing  
Use of the progressive form of verbs in the present and past tense to mark 
actions in progress [for example, she is drumming, he was shouting]  

Punctuation Use of capital letters, full stops, question marks and exclamation marks to 
demarcate sentences  
Commas to separate items in a list  
Apostrophes to mark where letters are missing in spelling and to mark 
singular possession in nouns [for example, the girl’s name]  

Terminology for 
Pupils 

noun, noun phrase  
statement, question, exclamation, command,  
compound, adjective, verb,  
suffix  



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

adverb  
tense (past, present)  
apostrophe, comma  

YEAR 3 Vocabulary, grammar and punctuation  
Word Formation of nouns using a range of prefixes [for example super–, anti–, 

auto–]  
Use of the forms a or an according to whether the next word begins with a 
consonant or a vowel [for example, a rock, an open box]  
Word families based on common words, showing how words are related in 
form and meaning [for example, solve, solution, solver, dissolve, insoluble]  

Sentence Expressing time, place and cause using conjunctions [for example, when, 
before, after, while, so, because], adverbs [for example, then, next, soon, 
therefore], or prepositions [for example, before, after, during, in, because 
of]  
 

Text Introduction to paragraphs as a way to group related material  

Headings and sub-headings to aid presentation  

Use of the present perfect form of verbs instead of the simple past [for 
example, He has gone out to play contrasted with He went out to play]  

Punctuation Introduction to inverted commas to punctuate direct speech  
 

Terminology for 
Pupils 

adverb, preposition conjunction  
word family, prefix  
clause, subordinate clause  
direct speech  
consonant, consonant letter vowel, vowel letter  
inverted commas (or ‘speech marks’)  

YEAR 4 Vocabulary, grammar and punctuation  
Word The grammatical difference between plural and possessive –s  

Standard English forms for verb inflections instead of local spoken forms 
[for example, we were instead of we was, or I did instead of I done]  

Sentence Noun phrases expanded by the addition of modifying adjectives, nouns and 
preposition phrases (e.g. the teacher expanded to: the strict maths teacher 
with curly hair)  
Fronted adverbials [for example, Later that day, I heard the bad news.]  

Text Use of paragraphs to organise ideas around a theme  

Appropriate choice of pronoun or noun within and across sentences to aid 
cohesion and avoid repetition  

Punctuation Use of inverted commas and other punctuation to indicate direct speech 
[for example, a comma after the reporting clause; end punctuation within 
inverted commas: The conductor shouted, “Sit down!”]  
Apostrophes to mark plural possession [for example, the girl’s name, the 
girls’ names]  
Use of commas after fronted adverbials  

Terminology for determiner  



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pupils pronoun, possessive pronoun  
adverbial  

YEAR 5 Vocabulary, grammar and punctuation  
Word Converting nouns or adjectives into verbs using suffixes [for example, –ate; 

–ise; –ify]  
Verb prefixes [for example, dis–, de–, mis–, over– and re–]  

Sentence Relative clauses beginning with who, which, where, when, whose, that, or 
an omitted relative pronoun  

Indicating degrees of possibility using adverbs [for example, perhaps, 
surely] or modal verbs [for example, might, should, will, must]  

Text Devices to build cohesion within a paragraph [for example, then, after that, 
this, firstly]  
Linking ideas across paragraphs using adverbials of time [for example, 
later], place [for example, nearby] and number [for example, secondly] or 
tense choices [for example, he had seen her before]  

Punctuation Brackets, dashes or commas to indicate parenthesis  
Use of commas to clarify meaning or avoid ambiguity  

Terminology for 
Pupils 

modal verb, relative pronoun  
relative clause  
parenthesis, bracket, dash  
cohesion, ambiguity  

YEAR 6 Vocabulary, grammar and punctuation  
Word The difference between vocabulary typical of informal speech and 

vocabulary appropriate for formal speech and writing [for example, find out 
– discover; ask for – request; go in – enter]  
How words are related by meaning as synonyms and antonyms [for 
example, big, large, little].  

Sentence Use of the passive to affect the presentation of information in a sentence 
[for example, I broke the window in the greenhouse versus The window in 
the greenhouse was broken (by me)].  
The difference between structures typical of informal speech and 
structures appropriate for formal speech and writing [for example, the use 
of question tags: He’s your friend, isn’t he?, or the use of subjunctive forms 
such as If I were or Were they to come in some very formal writing and 
speech]  

Text Linking ideas across paragraphs using a wider range of cohesive devices: 
repetition of a word or phrase, grammatical connections [for example, the 
use of adverbials such as on the other hand, in contrast, or as a 
consequence], and ellipsis  
Layout devices [for example, headings, sub-headings, columns, bullets, or 
tables, to structure text]  

Punctuation Use of the semi-colon, colon and dash to mark the boundary between 
independent clauses [for example, It’s raining; I’m fed up]  



 
 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Use of the colon to introduce a list and use of semi-colons within lists  
Punctuation of bullet points to list information  
How hyphens can be used to avoid ambiguity [for example, man eating 
shark versus man-eating shark, or recover versus re-cover]  

Terminology for 
Pupils 

subject, object  
active, passive  
synonym, antonym  
ellipsis, hyphen, colon, semi-colon, bullet points  



 
 

 
 

Comprehension Routeway 
 

At Courthouse Green, we teach the skills of comprehension through guided reading sessions and Literacy lessons. Good 

comprehension draws from linguistic knowledge (in particular of vocabulary and grammar) and on knowledge of the world. 
Comprehension skills develop through the pupils’ experience of high-quality conversation with the teacher, as well as from 
reading and discussing a range of stories, poems and non-fiction. All pupils must be encouraged to read widely across fiction 
and non-fiction to develop their knowledge of themselves and the world in which they live and to establish an appreciation 

and love of reading.  By providing children with texts that offer a level of challenge, pupils’ understanding and vocabulary will 
develop because they will encounter words they would rarely hear or use in everyday speech. 

 



 
 

Year group: Expectations: 
 

Foundation Stage: Children in the Foundation Stage are taught comprehension skil ls through the CAL and 
Literacy -Reading strand of The EYFS curriculum: 

 

30 – 50 months:  
 

Age related expectations: 
CAL: 

 Understands use of objects (e.g. “What do we use to cut things?’) 

 Shows understanding of prepositions such as ‘under’, ‘on top’, ‘behind’ by 

carrying out an action or selecting correct picture. 
 Responds to simple instructions, e.g. to get or put away an object. 

 Beginning to understand ‘why’ and ‘how’ questions. 

 
Literacy – Reading: 

 Enjoys rhyming and rhythmic activities. 

  Shows awareness of rhyme and all iteration. 

  Recognises rhythm in spoken words. 

 Listens to and joins in with stories and poems, one-to-one and also in small 

groups. 
 Joins in with repeated refrains and anticipates key events and phrases in 

rhymes and stories. 
 Beginning to be aware of the way stories are structured. 

 Suggests how the story might end. 

 Listens to stories with increasing attention and recall. 

 Describes main story settings, events and principal characters . 

 Shows interest in i l lustrations and print in books and print in the environment. 

 Recognises familiar words and signs such as own name and advertising logos. 
 

40 – 60+ 
months: 

Age related expectations: 
CAL: 

 Responds to instructions involving a two-part sequence. 

 Understands humour, e.g. nonsense rhymes, jokes. 

 Able to follow a story without pictures or props. 

 Listens and responds to ideas expressed by others in conversation or 

discussion. 
 

Literacy – Reading: 
 Uses vocabulary and forms of speech that are increasingly influenced by their 

experiences of books. 

 Enjoys an increasing range of books. 

 Knows that information can be retrieved from books and computers. 

  
Year 1: Pupils should be taught to: 

 Understand, infer and retrieve the books they can already read accurately and 

fluently by: 
a. Drawing on what they already know or on background information and 
vocabulary provided by the teacher  

b. Checking that the book makes sense to them as they read and correcting 
inaccurate reading (AF1 & 2). Clearly explain their understanding of what is read to 
them. 
c. Discussing events in the book (AF2).  

d. Inferring what characters might be like from what they say and do (AF3). Make 
inference on the basis of what is being said and done in a simple text. 
e. Predicting what might happen on the basis of what has been read so far (AF3)  

Structure and organisation: 

a. Discuss the significance of title and events  
Understanding of whole texts: 
a. Distinguish and know a few basic features of stories. E.g. what happens to good 

and bad characters? 



 
 

b. Retell a familiar story using particular characteristics of story language. 
 Develop pleasure in reading and motivation to read by: 

a. Listening to and discussing a wide range of poems and stories at a level  
beyond that which they can read independently (AF2-7) 
b. Being encouraged to l ink what they read or hear read to their own 

experiences (AF3 & 6) 
c. Becoming very familiar with key stories, fairy stories and traditional tales (AF7) 
d. Recognising and joining in with predictable phrases (AF7) 

e. Learning by heart and reciting rhymes and poems  
 

 Participate in discussion about a story that is read to them, taking turns and 

listening to what others say. (AF2-7) 
 

 Explain clearly their understanding of a story that is read to them. (AF2) 

Year 2:  Pupils should be taught to: 

 Understand, infer and retrieve the books they can already read accurately and 

fluently by: 
a. Drawing on what they already know or on background information and 
vocabulary provided by the teacher (AF2) 
b. Checking that the book makes sense to them as they read and correcting inaccurate 

reading (AF1 & 2). 
 
In stories by: 
c. Inferring what characters might be like from what they say and do (AF3) 

d. Ask and answer questions including making predictions inferring about what has been 
said and done, beginning to use evidence from the text to support their understanding. 
Answering and asking questions such as: ‘who did what to whom?’,‘when?’, ‘how?’ and 

‘why?’ (AF3)  
e. Predicting what might happen on the basis of what has been read so far (AF3)  
f. Discussing their favourite words and phrases (AF5, 6) 
g. Explain and discuss their understanding of books, poems and other material both 

those that they listen to and those that they read for themselves. 
Structure and organisation: 

 Identify different features of the texts understanding cause and effect in 

narrative and non-fiction. 
 Understanding of whole texts 

 Read and enjoy a range of different text types e.g. traditional tales, stories with 

familiar settings and a range of non-fiction books that are structured in 

different ways. 
 Discuss sequence of events in books  

 Recognise simple recurring l iterary language in stories and poetry. 

 Develop pleasure in reading and motivation to read by: 

a. Listening to, discussing and expressing views about a wide range of poetry (including 
contemporary and classic), stories and non-fiction at a level beyond that which they can 

read independently (AF2-7) 
b. Becoming increasingly familiar with a wider range of stories, fairy stories and 
traditional tales (AF7) 
c. Recognising simple recurring l iterary language in stories and poetry (AF5, 7) 

d. Continuing to build up a repertoire of poems learnt by heart and recite some of these, 
with appropriate intonation to make the meaning clear (AF1) 
 

 Participate in discussion about books, poems and other works that are read to 

them and those they can read for themselves, taking turns and listening to 
what others say (AFs 2-7) 
 

 Explain and discuss their understanding of books, poems and other works, both 

those they listen to and those they read for themselves. (AF2) 

Year 3&4: Pupils should be taught to: 
 Develop positive attitudes to reading and understanding of what they read 

by: 

a. Listening to and discussing a wide range of fiction, poetry, non-fiction and reference 



 
 

books or textbooks (AFs 2-7) 
b. Increasing their familiarity with a wide range of books, including fairy stories, myths 
and legends (AFs 6&7) 
c. Identifying recurring themes and elements in different stories and poetry (e.g. good 

triumphing over evil, magical devices) (AF7) 
d. Learning poetry by heart 
e. Preparing poems and play scripts to read aloud, using appropriate intonation and 

controlling tone and volume so that the meaning is clear (AF1) 
f. Recognising some different forms of poetry (e.g. free verse, narrative poetry) (AF7) 
 

Understand what they read in books they can read independently and infer and 
retrieve by: 
a. Drawing inferences (i.e. gaining information that is not given directly in the text), such 

as Inferring characters' feelings, thoughts and motives from their action. Justifying their 
inferences and opinions using evidence (AF3)  
b. Predicting what might happen from details stated and implied (AF3) and give evidence 

to justify. 
c. Recalling and summarising main ideas from different parts (AF2) 
d. Discussing words, phrases and effect on the reader; how they capture the reader’s 
interest and imagination (AF5) 

e.  Ask questions to improve their understanding of a text (AFs 2-7) 
f. Show understanding of figurative language; distinguish shades of meaning among 
related words. 

g. Understand how language contributes to meaning 
Structure and organisation: 

 Read books that are structured in different ways. 

 Identify and summarise main ideas from more than one paragraph  

 Identify how structure and presentation contribute to meaning. 

Understanding of whole texts 
 Select  and read a ranged of texts for different purposes 

 Begin to identify themes across different texts and summarise the main ideas 

from more than one paragraph. 

 Read independently and for a range of purposes. 
 Identify themes and conventions. 

Retrieve and record information from non-fiction by: 

a. Being clear about the information they have been asked to locate (AF2) 
b. Using titles, headings, sub-headings and indexes to locate information (AF4) 
c. Discussing what they have learnt from their reading (AF2) 

d. Use appropriate skills to retrieve and record information from non-fiction.  
 

 Participate in discussion about both books that are read to them and those 

they can read for themselves, taking turns and listening to what others say (AFs 2 -7) 
 Explain and discuss their understanding of what they read, maintaining their  

focus on the topic (AF2) 

 Ask questions to improve their understanding of a text (AFs 2-7) 

Year 5&6: Pupils should be taught to: 

 Maintain positive attitudes to reading and understanding of what they read 

by: 
a. Continuing to read and discuss an increasingly wide range of fiction, poetry and 
information books (AF7) 
b. Increasing their familiarity with a wide range of books, including myths, legends and 

traditional stories, modern fiction, fiction from the English l iterary heritage, and books 
from other cultures and traditions (AF7) 
c. Discussing similar themes occurring across stories and expressing preferences (AF7) 
d. Learning a wider range of poetry by heart ( 

e. Preparing poems and play scripts to be read aloud and performed, using appropriate 
intonation and volume so that the meaning is cl ear (AF1) 
 

 Understand, infer and retrieve what they read by: 

a. Building on the skil ls developed in Years 3 and 4 
b. Discussing and summarising main ideas drawn from more than one paragraph and 



 
 

 
 
 
 
 
 
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

identify key supporting details (AF2) 
 

 Discuss how authors use language, including figurative language, in the books  

they read, and considering the impact on the reader (AF5, 6) 
 

 Distinguishing between statements of fact and opinion (AF6) 

 Ask questions to clarify their understanding. 

 Draw a range of inferences from different points across the text; justify 

inferences with evidence and make predictions based on details stated and 
implied. 

 Ask and answer higher-order inferential questions  

 Précis longer passages of text. 

 Evaluate how authors’ language choices affect the reader. 

 
 

 Retrieve, record and present information from non-fiction by: 

a. Being clear about the information they have been asked to locate (AF2) 
b. Using contents pages and indexes to locate information (AF4) 

c. Précising longer passages (AF2) 
d. Using notes to present findings in discussion, oral presentations and different types of 
books or other writing (AF2) 
 

 Participate in conversations about books that are read to them and those they 

can read for themselves, building on their own and others’ idea s and challenging views 

courteously (AFS 2-7) 
 Explain and discuss their understanding of what they have read, including 

through formal presentations and debates maintaining a focus on the topic  
under discussion (AF2) 

 Ask questions to improve their understanding of what they have read (AFs 2-7). 

 Ask and answer higher-order inferential questions  

 Précis  longer passages of text. 

 Evaluate how authors’ language choices affect the reader. 

 Provide reasoned justifications for their views. (AFs 2-7) 

Structure and organisation:  

 Identify and begin to explain  author’s choice of structural and presentational 

devices. 
 Explain how structural and presentational devices aid the reader’s 

understanding. 
 Understanding whole text: 

 Make comparisons within and across books. 

 Distinguish between fact and opinion in non-fiction texts 

 Explain how authors use different language devices 

 Participate in discussions about their reading, explaining their personal 

preferences and making recommendations. 
 Identify and discuss common themes and conventions within and across a wide 

range of genres. 

 Express reading preferences and give a reasoned justification for their 

opinions. 
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